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Autism Endorsement: Nature and Needs 

COMPONENT NUMBER: 2-100-084 
 Function: Faculty Development (2) 
 Focus Area: Instructional Strategies for students with disabilities (100) 
 Local Sequence Number(s): 084 
POINTS TO BE EARNED: 60 maximum points per certificate  
DESCRIPTION:  
Participants will develop a working knowledge of Autism Spectrum Disorder with emphasis on a historical 
perspective, the impact of the disability, environmental impact, planning, goal setting, and strategies for 
working with individuals with ASD. 
LINK(s) TO PRIORITY INITIATIVES:  
Identify the alignment of the targeted professional learning with key district Priorities (select all that apply) 

 Academic content standards for student achievement  
 Assessment and tracking student progress 
 Collegial learning practices  
 Continuous Improvement practices  
 Digital Learning/Technology Infusion 
 Evaluation system indicators/rubrics/components  
 Instructional design and lesson planning  
 Instructional leadership (as per FPLS standards) 
 Learning environment (as per FEAPS standards) 
 Mastery of a specific instructional practice: Click here to enter text. 
 Mastery of a specific leadership practice: Click here to enter text. 
 Multi-tiered System of Supports (MTSS) 
 Needs Assessments/Problem Solving supporting improvement planning (SIP, IPDP, DP)  
 Non-Classroom Instructional staff proficiencies supporting student success  
 Organizational leadership proficiencies (as per FPLS) 
 Professional and ethical behavior  
 Regulatory or compliance requirements  
 Other: Click here to enter text. 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT:  
Identify any Florida Protocol Standards supported by this component  

 Educator School District 
Planning  1.1.3  2.1.3  3.1.2 ; 3.1.3 ; 3.1.5 
Learning  1.2.2 ; 1.2.3 ; 1.2.4  2.2.2 ; 2.2.3 ; 2.2.4  3.2.2; 3.2.3; 3.2.4; 3.2.9 
Implementing  1.3.1  2.3.1  3.3.1 
Evaluating  1.4.2 ; 1.4.3   3.4.2; 3.4.4 

 Check here if not significantly related to any Protocol Standard 
Note: Identifying the protocol focus and areas of responsibility (educator, school, or district) supports 
notifications to appropriate parties about monitoring/supporting implementation need for successful completion 
of learning targets in the component. 
IMPACT AREA(S):  
Select all that apply. 

 Study leading to deep understanding of the practice(s), standard(s), and/or process (es) targeted 
 Repetitive practice leading to changes in proficiency of educator or leader on the job 
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 Tracking improvements in student learning growth supported by the professional learning 
SPECIFIC LEARNER OUTCOMES:  
Identify the priority study and/or on-the-job implementation outcomes. (Guides development of the 
implementation agreements) 

1. Familiarize themselves with the history of Autism Spectrum Disorders as a disability area. 
● Identify Pervasive Developmental Disorder-Not Otherwise Specified discuss sub-types as a 

“subthreshold” autism” and Diagnostic and Statistical Manual of Mental Disorders Fifth Edition 
(DSM-5).  

● Develop an awareness of current beliefs as to the etiology and prevalence of ASD.  
● Participants will familiarize themselves with the Triad of the Autism Spectrum Disorder and the 

impact of the disability. 
● Educational eligibility criteria vs. DSM-V criteria 

2. Identify the impact of Autism Spectrum Disorders on learning and acquiring new skills.  
● Communication 
● Range of cognitive abilities 
● Social Skill development 
● Inability to control emotional responses 
● Impact of stereotypical/repetitive behaviors 
● Describe potential courses of development and outcomes in individuals with ASD from infancy to 

adulthood (joint attention, imitation, failure to use gestures, failure to use symbols). 
3. Develop and propose appropriate Individualized Education Plans and goals and objectives from evaluative 

information.  
4. Note areas of strength to develop and scaffold learning of communication, social and academic learning.  

● Gather parent and other team members’ input. 
● Read and interpret evaluative materials 
● Develop strengths and weaknesses statements 
● Align with state and local standards. 
● Discuss participation in state assessment vs. alternative assessments and criteria for each 

5. Determine classroom design and set up to provide the optimal setting for learning for Individuals with 
Autism Spectrum Disorders.  

● Furniture arrangement 
● Adult assignments 
● Develop and teach routines 
● Resources for teaching Adaptive Life Skills  

6. Identify strengths and reinforcements to develop Visual Supports for learning academics and skill 
development. Establishing visual schedules and reinforcement is a critical means of communication 
needed to support learning in many areas for individuals on the autism spectrum. 

7. Develop a variety of work systems to teach new skills and increase work initiation and work completion 
for all students.  

8. Introduced to using visual strategies to support behavior regulation.  
9. Familiar with a variety of visual supports that allow students to communicate wants and needs, understand 

their environment and maintain appropriate behavior.  
10. Develop an understanding of social learning and the impact that this area of concern has on Individuals 

with Autism Spectrum Disorders. Strategies to support social learning and the generalization of the skills 
will be explored in detail.  

11. Become familiar with specific accommodations that can be put in place to support academic learning in 
general education settings. All content areas will be discussed with attention given to supports specific to 



3 

various learning styles of students with autism.  
12. Synthesize course topics in order to prioritize supports, schedule, and work with teams to ensure learning 

and academic progress of students with ASD.  
 
LEARNING PROCEDURES (Methods): 

B: Electronic, Interactive- this component includes facilitation supporting development/application on the 
job 
 I: Job Embedded: Workshop- this component is focused on modeling and supporting new/improved 
practices being successfully demonstrated on the job 

• WHAT will occur during this professional development component delivery: 
Participants will engage in study of the nature and needs of students with Autism by attending at least 80% 
of the scheduled training sessions, participate in job-embedded activities to deepen knowledge, engage in 
modeling and practice activities, engage in self and peer reflection regarding practice of new 
knowledge/skills, and determine impact to teacher and student performance as a result of engaging in this 
learning structure. 

• HOW will the experiences be provided to participants during this delivery: 
This training will be provided primarily in an online environment to provide teachers flexibility in their courses. 
District facilitated workshops may also be offered. 

• KEY ISSUES to be included in participant implementation agreements (should support the specific learner 
outcomes identified above): 
Regular participation in the coursework, commitment to engage in the learning activities identified by the 
syllabus, commitment to collect data regarding changes in teaching performance and student performance as 
a result of applying new learning.  

IMPLEMENTATION/MONITORING PROCEDURES:  
 P: Participant Product related to training or learning process 
 T: Evaluation of Practice Indicators 
Participant product related to training or learning process will provide evidence of the level to which 
participants have brought their new knowledge back to the classroom and have used it with their students. 
Participants should continuously incorporate their new knowledge into all aspects of their school day. In 
addition, school administrators will routinely monitor the participant’s use of the new knowledge while 
conducting classroom walk-throughs or formal evaluations. Administrators and district staff will provide 
support and resources needed as identified by the implementation documentation.  
 
IMPACT EVALUATION PROCEDURES:  
 Staff (Select most appropriate) 
 A: Changes in instructional of learning environment practices 
 F: Changes in observed educator proficiency in implementing targeted state standards or initiatives 
 G: Changes in observed educator proficiency in practices that occur generally without students present 
 Student (Select most appropriate) 
 A: Results of state or district-developed/standardized student growth measure(s) 
 B: Results of school/teacher-constructed student growth measure(s) that track student progress 
 C: Portfolios of student work 
 D: Observation of student performance 

F: Other performance assessment(s) that reveal impact on students including learning objectives or 
behavioral growth 

• What methods will be used to evaluate the impact of the component on the targeted Impact Areas and 
Targeted Learner Outcomes? 

Participants will use multiple measures to determine changes in professional practice and student performance 
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as a result of participating in this training. These measures will include documentation of changes in 
instructional practices related to the skills learned in this training and changes in student performance.  
Results from the following may be used as evidence: 
 school/teacher-constructed student growth measures 
 state or district-developed/standardized student growth measure(s) 
 observation of student performance 
 review of portfolios of student work 
 other performance assessment(s) that show impact on students learning objectives and behavior growth 

• Who will use the evaluation data gathered? 
The impact data will be reviewed by the school administrator and members of the district ESE department who 
supported this training. 

PROCEDURES FOR USE OF THE COMPONENT'S EVALUATION FINDINGS:  
• What other forms of evaluation data will be gathered: 

a. What evaluation data addresses value of the PD design? 
b. What evaluation data addresses quality of implementation the P D? 
c. Who will use these aspects of PD evaluation data? 

In addition to routine examination of information regarding changes to teacher practices and student 
performance throughout the training, participants will also complete field experience to determine the degree to 
which the training is impacting their mastery of the focus area goals and objectives. These field experiences will 
be evaluated by district or school-based administrators to show the impact this training has had on the 
participant and their students. The information from the impact evaluations and process monitoring will be 
reviewed by school/district leadership teams to determine need for revision of content/process, or to align 
changes in teacher performance to student achievement.  

Date approved: 7 January 2019 
Department: ESE Department 
Name(s) of Component Author(s): Tiffanie Coleman, Marianne Robey 
Revision Date: N/A 
  
CEC Standards:  
CEC Autism Spectrum Disorder Standards/CEC Advanced Specialty Standards 
(c) Nature of Autism Spectrum Disorder and intervention strategies for educating 
students who have Autism spectrum Disorder to include student characteristics, 
appropriate learning goals, teaching approaches, environmental arrangements; and 1. 
Demonstrate knowledge of the major characteristics of autism spectrum disorders and the 
range of functioning level across all domains. 

DDA.1.K2  
DDA.1.K4  
DDA.1.K7  
DDA.1.K8  
DDA.1.K9 
DDA.6.K5 
SEDAS.1.S1 
SEDAS.1.S2  
SEDAS.5.S2 
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2. Demonstrate understanding of the historical perspective of etiological theories and 
treatment approaches of individuals with Autism Spectrum Disorders. 

DDA.1.K2  
DDA.1.K4  
DDA.1.K7  
DDA.1.K8  
DDA.1.K9 
DDA.6.K5 
SEDAS.1.S1 
SEDAS.1.S2  
SEDAS.5.S2 

3. Explain the implications for the impact of Autism Spectrum Disorders on the family and 
interaction of the student with Autism spectrum Disorders and the family. 

DDA.6.K7  
DDA.7.K1 
SEDAS.1.S7  
SEDAS.5.S3  
SEDAS.5.S5 
 SEDAS.6.K1  
SEDAS.6.K2  
SEDAS.7.S2  
SEDAS.7.S3  
SEDAS.7.S4 
 SEDAS.7.S5  

4. Describe formal and informal strategies for assessment of the following domains: speech 
and/or language communication; social-emotional, psychomotor, and cognitive areas of 
development. 

SEDAS.1.K4 
SEDAS.4.S1 

5. Describe the decision-making process for determining a communication and/or language 
system(s). 

SEDAS.3.K3  

6. . Describe strategies for conducting a functional assessment of adaptive and problem 
behaviors, including specific relationships between environmental events and the student’s 
behavior. 

DDA.1.K6  
DDA.5.S13 

7. Demonstrate ability to design behavior programs that include ecological, antecedent, and 
curricular components based on functional assessment. 

DDA.2.S1  
DDA.2.S4  
SEDAS.1.S8  
SEDAS.3.K1  
SEDAS.3.S5 

 8. Describe strategies to promote social interactions and learning in more inclusive 
environments, including regular education and community. 

DDA.2.S3  
DDA.3.S1 
 DDA.3.S5  
DDA.5.S12 
 DDA.5.S15  
SEDAS.3.S1  
SEDAS.5.S1 
 SEDAS.6.S4 
 SEDAS.6.S5 
SEDAS.6.S6 

9. Design strategies for arranging the environment to promote opportunities to enhance 
communicative initiations and interactions; opportunities for appropriate play and leisure 

DDA.4.K2 
DDA.5.S10  
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activities; self-regulation and self-control; and the establishment of increasing independence 
in all areas of functioning. 

SEDAS.3.K2  
SEDAS.3.K4  
SEDAS.3.S8  
SEDAS.3.S9 
SEDAS.5.S4  

10. Demonstrate knowledge of current research trends, medical and educational issues, and 
programs in the field of autism spectrum disorders. 

DDA.1.K3  
DDA.5.K1  
DDA.5.K2  
DDA.6.K4  
SEDAS.1.K5  
SEDAS.1.S10  
SEDAS.5.K1 

11. Describe the development of appropriate educational objectives across the range of 
functioning levels and across the age span (from preschool through adult services). 

DDA.2.S2  
DDA.3.K1  
DDA.3.S3 
DDA.3.S6  
DDA.3.S4  
DDA.5.S6  
DDA.5.S7  
DDA.5.S8  
DDA.7.S1  
SEDAS.1.K6  
SEDAS.1.S6  
SEDAS.1.S9 
SEDAS.2.K1  
SEDAS.3.S2  
SEDAS.3.S4  
SEDAS.3.S13  
SEDAS.7.S1 

 


