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Autism Endorsement: Communication Needs of Students with Autism 

COMPONENT NUMBER: 2-100-083 

 Function: Faculty Development (2) 
 Focus Area: Instructional Strategies for Students with Disabilities (100) 
 Local Sequence Number(s): 083 

POINTS TO BE EARNED

DESCRIPTION:  

: 60 maximum points per certificate  

Participants will learn how to evaluate and plan for the language and communication needs of students with Autism 
Spectrum Disorder using augmentative and alternative communication systems as determined by individual student need. 

LINK(s) TO PRIORITY INITIATIVES:  
Identify the alignment of the targeted professional learning with key district Priorities (select all that apply) 

 Academic content standards for student achievement  
 Assessment and tracking student progress 
 Collegial learning practices  
 Continuous Improvement practices  
 Digital Learning/Technology Infusion 
 Evaluation system indicators/rubrics/components  
 Instructional design and lesson planning  
 Instructional leadership (as per FPLS standards) 
 Learning environment (as per FEAPS standards) 
 Mastery of a specific instructional practice: Click here to enter text. 
 Mastery of a specific leadership practice: Click here to enter text. 
 Multi-tiered System of Supports (MTSS) 
 Needs Assessments/Problem Solving supporting improvement planning (SIP, IPDP, DP)  
 Non-Classroom Instructional staff proficiencies supporting student success  
 Organizational leadership proficiencies (as per FPLS) 
 Professional and ethical behavior  
 Regulatory or compliance requirements  
 Other: Click here to enter text. 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT:  
Identify any Florida Protocol Standards supported by this component  
 Educator  School  District 
Planning  1.1.3  2.1.3  3.1.2 ; 3.1.3 ; 3.1.5 
Learning  1.2.2 ; 1.2.3 ; 1.2.4  2.2.2 ; 2.2.3 ; 2.2.4  3.2.2; 3.2.3; 3.2.4; 3.2.9 
Implementing  1.3.1  2.3.1  3.3.1 
Evaluating  1.4.2 ; 1.4.3   3.4.2; 3.4.4 

 Check here if not significantly related to any Protocol Standard 
Note: Identifying the protocol focus and areas of responsibility (educator, school, or district) supports notifications to 
appropriate parties about monitoring/supporting implementation need for successful completion of learning targets in 
the component. 
IMPACT AREA(S):  
Select all that apply. 

 Study leading to deep understanding of the practice(s), standard(s), and/or process (es) targeted 
 Repetitive practice leading to changes in proficiency of educator or leader on the job 
 Tracking improvements in student learning growth supported by the professional learning 



2 

SPECIFIC LEARNER OUTCOMES:  
Identify the priority study and/or on-the-job implementation outcomes. (Guides development of the implementation 
agreements) 

1. Demonstrate understanding of communication characteristics and deficits of students with ASD, such as: 
a. limited communication 
b. limited joint attention 
c. communication forms and functions 
d. unconventional forms of communication 
e. echolalia 

2. Recognize the effects of communication differences 
a. Identify communication development as normal or atypical using a developmental checklist (field experience) 
b. Behavior as communication: Explain how communication skills affect a student’s self-management and 

behavior 
c. Explain the link between the difficulty with identifying and effectively using visual cues in the student’s 

environment, the ability of the student with ASD to get the intended meaning, and appropriate social 
behavior. 

d. Understand the deficits in adaptive and life skills that accompany ASD 
e. Understand the rationale for using Alternative or Augmentative Communication (AAC) for students with ASD. 

3. Discuss alternative methods of communication and learning 
a. Picture systems such as picture exchange communication system and communication boards, symbol 

representation hierarchy, and literacy related supports 
4. Explore additional alternative methods of communication and learning 

a. Examine different alternative augmentative communication systems used in working with students with ASD 
5. Utilize more alternative methods of communication and learning 

a. Explore a variety of visual and object based systems used to promote communication and language 
development 

b. Understand the difference between choice systems and communication systems. Identify appropriate 
instructional technology that can be used to assist students with ASD of differing abilities. 

c. Design supports and interventions for activities of daily living and organization appropriate to students age 
and developmental level. 

d. Demonstrate understanding of the range of no tech and low tech assistive technology (AT) support and the 
application of those supports in the classroom. 

6. Employ behavioral interventions for communication 
a. Behavioral approaches to include verbal behavior and discrete trial training 
b. Naturalistic to include incidental learning and pivotal response 
c. Social interventions, pragmatics (include video modeling) 

7. Arrange the classroom environment for communication development 
a. Engineering the environment 
b. Identify opportunities where students can interact in natural situations using natural cues and consequences. 
c. Understand the use of immediate and consistent feedback to encourage a student’s communication attempt. 
d. Learn strategies for using echolalia to expand a student’s skills. 
e. Identify methods to elicit spontaneous communication attempts. 

8. Address individual student needs based on assessment 
a. Identify and describe various communication assessment tools used with students with ASD. 
b. Name four areas of communication assessment 
c. Identify activities which facilitate communication interaction in the home and in school (include potential 

barriers) (field experience) 
d. Describe procedures used to initiate an AT or AAC referral 
e. Explain policies and procedures outlined in the technical assistance papers from the Florida Department of 

Education (FDOE) related to AT. 
9. Applying communication strategies in the classroom 

a. Develop a classroom plan that integrates the use of alternative/augmentative communication and 
assistive/instructional technology into the curriculum. (field experience) 
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b. Identify characteristics indicative of success with augmentative communication systems 
c. Individualize the communication systems to meet the specific needs of students. 

LEARNING PROCEDURES (Methods): 

B: Electronic, Interactive- this component includes facilitation supporting development/application on the job 

 I: Job Embedded: Workshop- this component is focused on modeling and supporting new/improved practices being 
successfully demonstrated on the job 

• WHAT will occur during this professional development component delivery: 
Participants will engage in study of the communication needs of students with Autism by attending at least 80% of 
the scheduled training sessions, participate in job-embedded activities to deepen knowledge, engage in modeling 
and practice activities, engage in self and peer reflection regarding practice of new knowledge/skills, and determine 
impact to teacher and student performance as a result of engaging in this learning structure. 

• HOW will the experiences be provided to participants during this delivery: 
This training will be provided primarily in an online environment to provide teachers flexibility in their courses. District 
facilitated workshops may also be offered. 
• KEY ISSUES to be included in participant implementation agreements (should support the specific learner outcomes 

identified above): 
Regular participation in the coursework, commitment to engage in the learning activities identified by the syllabus, 
commitment to collect data regarding changes in teaching performance and student performance as a result of 
applying new learning.  

IMPLEMENTATION/MONITORING PROCEDURES:  
   P: Participant Product related to training or learning process 
   T: Evaluation of Practice Indicators 
Participant product related to training or learning process will provide evidence of the level to which participants have 
brought their new knowledge back to the classroom and have used it with their students. Participants should 
continuously incorporate their new knowledge into all aspects of their school day. In addition, school administrators will 
routinely monitor the participant’s use of the new knowledge while conducting classroom walk-throughs or formal 
evaluations. Administrators and district staff will provide support and resources needed as identified by the 
implementation documentation.  

IMPACT EVALUATION PROCEDURES:  
 Staff (Select most appropriate) 
 A: Changes in instructional of learning environment practices 
 F: Changes in observed educator proficiency in implementing targeted state standards or initiatives 
 Student (Select most appropriate) 
 A: Results of state or district-developed/standardized student growth measure(s) 
 B: Results of school/teacher-constructed student growth measure(s) that track student progress 
 C: Portfolios of student work 
 D: Observation of student performance 
 F: Other performance assessment(s) that reveal impact on students including learning objectives or behavioral 
growth 
• What methods will be used to evaluate the impact of the component on the targeted Impact Areas and Targeted 

Learner Outcomes? 
Participants will use multiple measures to determine changes in professional practice and student performance as a 
result of participating in this training. These measures will include documentation of changes in instructional practices 
related to the skills learned in this training and changes in student performance.  
Results from the following may be used as evidence: 
 school/teacher-constructed student growth measures 
 state or district-developed/standardized student growth measure(s) 
 observation of student performance 
 review of portfolios of student work 
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 other performance assessment(s) that show impact on students learning objectives and behavior growth 
• Who will use the evaluation data gathered? 
The impact data will be reviewed by the school administrator and members of the district ESE department who 
supported this training. 
PROCEDURES FOR USE OF THE COMPONENT'S EVALUATION FINDINGS:  

• What other forms of evaluation data will be gathered: 
a. What evaluation data addresses value of the PD design? 
b. What evaluation data addresses quality of implementation the P D? 
c. Who will use these aspects of PD evaluation data? 

In addition to routine examination of information regarding changes to teacher practices and student performance 
throughout the training, participants will also complete field experience to determine the degree to which the training is 
impacting their mastery of the focus area goals and objectives. These field experiences will be evaluated by district or 
school-based administrators to show the impact this training has had on the participant and their students. The 
information from the impact evaluations and process monitoring will be reviewed by school/district leadership teams to 
determine need for revision of content/process, or to align changes in teacher performance to student achievement.  
Date approved: 7 January 2019 
Department: ESE Department 
Name(s) of Component Author(s): Tiffanie Coleman, Marianne Robey 
Revision Date: N/A 

CEC Autism Spectrum Disorder Standards/CEC Advanced Specialty Standards 

(b) Use of assistive and instructional technology and natural, alternative, and augmentative 
communication systems for students with Autism Spectrum Disorder; 
1.Demonstrate understanding of communication characteristics and deficits of students with autism 
spectrum disorder. A.  Limited communication; B.  Limited joint attention; C. Communicative 
functions; and D.  Unconventional forms of communication. 

DDA.1.K5 
DDA.4.S2 

2. Design strategies for alternative methods of communication. A.  Picture systems such as picture 
exchange communication system (PECS) and communication boards; B.  Symbol representation 
hierarchy; and C.  Literacy related supports 

DDA.5.S2 
SEDAS.6.S3 

3. Demonstrate understanding of different interventions for communication. A.  Traditional, to 
include verbal behavior and discrete trial training; B.  Naturalistic, to include incidental learning and 
pivotal response; C.  Social interventions, such as social stories and comic strip conversations; and D.  
Engineering the environment. 

SEDAS.3.S6 
SEDAS.3.S7 

 


