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SECTION 1: INTRODUCTION  
 
Multi-tiered system of supports (MTSS) is a prevention framework for providing high quality instruction and intervention matched to 
student needs using learning rate over time and level of performance to inform instructional decisions. Positive Behavioral 
Interventions and Supports (PBIS) and Response to Intervention (RtI) are incorporated into the MTSS framework. MTSS encompasses 
the foundational principles of research-based effective instruction, ongoing progress monitoring, and modification of instruction 
based upon the progress monitoring data. The role of the education system is to prepare every student for life with a focus on 
college and career readiness.  It is the position of the Florida Department of Education that a multi-tiered system of supports 
represents a logic and set of core beliefs that must be integrated seamlessly into educational initiatives.1 MTSS provides high-quality, 
standards-based instruction and intervention that is matched to the students’ academic, behavioral and social needs to maximize 
the impact on student outcomes. 
 

Understanding Multi-Tiered Systems of Support (MTSS): 

MTSS is NOT MTSS IS 

• Just a way to identify students for ESE 

• Paperwork 

• A checklist 

• Seeing the student as the problem 

• Optional 

• Identifying student needs 

• Knowing when a student is not progressing 

• Intervening to increase learning 

• Tracking the effectiveness of instruction and intervention 

• Focusing on increasing student achievement 

• Seeing learning as the goal 

 
 

Statutory Requirements Met through implementation of MTSS: 

• FS 1008.25(a)-Student Progression Plan Requirements for Intervention2 

• Section 38, 42, 53, 54, 55 of HB 70693 

• FS 1008.25 (4)(a) Requirements for intervention when students do not score at the proficient levels on the FSA or state-required 
EOCs; (b) Requirement for a progress monitoring plan for students not making adequate progress2 

• FS 1001.42-Powers of the School Board requiring that schools address students who have multiple ‘watch list’ criteria and 
provide intervention accordingly4 

• In-State Board Florida Administrative Code Rule 6A-6.0331 (1) (e), F.A.C., requires that schools implement evidence-based 
interventions to address the identified area(s) of concern in the general education environment.  These interventions must be 
developed through a problem-solving process that uses student performance data to identify and analyze the area(s) of 
concern, select and implement interventions, and monitor to effectiveness of the interventions.11  

• IDEA and State Board rule require that a student’s response to research-based intensive intervention serve as the foundation for 
identification of certain learning disabilities. 

• HB 706912 requires schools to develop an “early warning system” (EWS) to identify students who are at-risk of not meeting 
grade-level standards or not graduating.  These regulations require educators to ensure that targeted research-based 
interventions are provided for students who are struggling in the general education environment. 
 
FL Statue 1008.25: 
Each student that does not achieve a Level 3 or above on FSA ELA, Math, Algebra 1 must be evaluated to determine the nature 
of the student’s difficulty, the areas of academic need, and strategies for providing academic supports to improve the student’s 
performance. 
A student not making a Level 3 on FSA ELA, Math, and/or Algebra 1 must be covered by one of the following plans: 

o IEP, 
o Schoolwide system of progress monitoring, or 
o PMP 

K-3 students that have a substantial deficiency in reading (see Rule 6A.6.053) must have an IEP or PMP. 
 
Rule 6A-6.053: 

(12) Identification of Students with a Substantial Reading Deficiency. A student is identified as having a substantial deficiency in 

reading if any of the following criteria are met:  
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(a) The student scores at the lowest achievement level/benchmark as identified by the publisher during a universal 

screening period, on an assessment listed in the district’s approved District K-12 Comprehensive Evidence-based Reading 

Plan; 

(b) The student scores at the lowest achievement level/benchmark as identified by the publisher during progress 

monitoring administration at any time during the school year, on an assessment listed in the district’s approved District K-

12 Comprehensive Evidence-based Reading Plan; or 

(c) The student has demonstrated, through consecutive formative assessments or teacher observation data, minimum skill 

levels for reading competency in one or more of the areas of phonological awareness; phonics; vocabulary, including oral 

language skills; reading fluency; and reading comprehension.  
 

 

SECTION 2: ESSENTIAL COMPONENTS 
 
Instruction and Intervention 

• Effective instruction for all children 

• Early intervention 

• Multi-tiered model of instruction and intervention 
 

Problem Solving 

• Collaborative problem-solving model 
 
Data/Assessment 

• Universal screening of all students  

• Monitor progress 

• Assessment and data sources used to inform decisions 
 
Implementation of Evidence-Based Practices 

• Research based core curriculum 

• Evidence based, targeted, valid interventions and instruction 

• Implement with fidelity 
Stakeholder Engagement 

• Strong, positive, and ongoing collaborative partnerships with all stakeholders. 

• Communicate outcomes with stakeholders and celebrate success frequently. 
 

It is critical to note that core instruction does not discontinue as targeted or intensive interventions are implemented.  Core 
instruction continues as students receive the interventions required to be successful learners. 

 

SECTION 3: DEFINITIONS 
 
Behavior Intervention Plan (BIP)-A proactive plan of tiered behavior supports based on the function of a target behavior designed to  

reduce or prevent undesired, unexpected, or challenging behaviors. 
 
Curriculum Based Measure (CBM)-An assessment used as a method for progress monitoring that is characterized as brief, easy to  

administer and score and produces results that are a good predictor of a student’s academic ability. 
 
Data Based Problem Solving-An ongoing, systematic process of analyzing and evaluating information to guide educational decisions  

and actions. 
 
Data Point-A score on a progress monitoring assessment or data collection tool.  Multiple data points are needed to determine  

whether or not a student is responding to an intervention. 
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Differentiated Instruction-A method of instruction that matches the specific strengths and needs of each learner. 
 
Duration-The length of time over which a child received an intervention (e.g., 15 weeks). 
 
Evidence-based Instruction and Intervention-Practices for which there is research or data-based evidence that the practice is  

effective in improving outcomes. 
 
Early Warning System (EWS)-A system that uses readily available school data to identify students who are risk of dropping out,  

allowing educators to intervene early. 
 

Fidelity-The implementation of a program, system or intervention exactly as designed so that it is aligned with research and ensures  
the largest possible positive outcome. 

 
Frequency-The number of times a student receives an intervention in a given period (e.g., daily, twice weekly). 
 
Intensity-The length of time during which a student receives an intervention (e.g., 30 minutes). 

 
Intervention-a specific academic and/or behavioral strategy that differs from activities occurring in the student’s classroom.  It is  

designed to provide a struggling student with the necessary academic and/or behavioral skills to allow him/her to achieve 
grade-level expectations at an accelerated rate. 

 
Progress Monitoring Plan (PMP)-This is required by state statute for any student who is failing to make adequate progress. 
 
Progress Monitoring-An ongoing systematic method of collecting data to determine the academic or behavioral performance of a  

student.  Serves  to quantify student rate of improvement or responsiveness to instruction. 
 
Rate of Improvement (ROI)-Change over time in response to an intervention. An acceptable rate of improvement can be defined as  

the amount of growth over a specified time period by a student or group of students which enables the team to predict the  
student or group of students will come in range of grade level benchmark expectations within an appropriate time frame.  

 
Response to Intervention (RtI)-The practice of providing high-quality instruction, intervention, and supports matched to student  

needs using learning rate over time and level of performance to make important instructional decisions. 
 
SMART Goal:  Specific, measurable outcome-The statement describing the single, specific desired result of an intervention.  To be  

measurable, the outcome must be expressed in observable and quantifiable terms. 
  S-Specific 
  M-Measurable 
  A-Attainable (reasonable) 
  R-Results Oriented 
  T-Time Bound 

Example:  John will demonstrate mastery of (S) grade-level basic math calculations skills are (M-A-R) evidenced by a score of 
85% or better on the (T) end of unit test on numerical operations. 

 
Systematic Explicit Instruction-Skill are taught from less to more complex using direct, clear, and concise instructional language. 
 
Tier I: Universal Instruction-This is the core, grade level instruction that is provided for all students. For Behavior MTSS this is the  

core expectations, systems, and school culture framework that is provided for all students. 
 
Tier II: Strategic Intervention-This is targeted small-group instruction provided in addition to Tier 1 instruction.  Choice of  

interventions is guided by diagnostic information or targeted data collection tools. 
 
Tier III Intensive Intervention-This level of intervention is provided to students who are significantly behind and require a higher- 

level of instructional time guided by diagnostic information or targeted data collection tools in addition to Tier I and Tier II 
instruction. 
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Universal Design for Learning (UDL)-A set of principles for curriculum development that give all individuals equal opportunities to  
learn.  UDL provides a blueprint for creating instructional goals, methods, materials, and assessments that work for 
everyone. 

 
Universal Screening-Schools use screening data to identify students at risk for poor learning outcomes and to evaluate the  

effectiveness of Tier I core instruction. 
 

SECTION 4: UNIVERSAL SCREENER 
 
The School Leadership Team meets regularly to review data from schoolwide universal screenings and state assessments.  Universal 
screeners serve as a means for us to benchmark performance at the student, classroom, school, and district levels.  In addition, they 
provide some early predications as to student performance on state standards and state assessments.  They allow us to set goals, 
communicate expectations (with students, staff, and families), and carefully monitor progress throughout the school year. 
 

 

GTIPS-R_print (usf.edu) 

https://floridarti.usf.edu/resources/topic/overview_of_rti/GTIPS-R_Print/GTIPS-R_print.pdf
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SECTION 5: PROBLEM SOLVING 
 
The four critical parts of the on-going planning/problem-solving cycle are as follows13:   

  

STEP 1 STEP 2 STEP 3 STEP 4 

What is the 
problem? 
Define the problem or 
goal by determining 
the difference between 
what is expected and 
what is occurring.  
When engaged in 
problem solving at the 
individual student 
level, the team should 
strive to for accuracy 
by asking, “What 
exactly is the 
problem?” 

Why is it occurring? 
Analyze the problem using 
data to determine why the 
issue is occurring.  Generate 
hypotheses (reasons why 
students are not meeting 
performance goals) and 
gather assessment data to 
determine valid/ nonvalid 
hypotheses.  Link validated 
hypotheses to 
instruction/intervention.  
Ask, “Why is/are the 
desired goal(s) not 
occurring?  What are the 
barriers to the student(s) 
doing and knowing what is 
expected?” Design or select 
instruction to directly 
address those barriers. 

What are we going to 
do about it? 
Develop and implement 
a plan driven by the 
results of the team’s 
problem analysis by 
establishing a 
performance goal for the 
student(s).  Delineate 
how the student’s or 
group of students’ 
progress will be 
monitored and 
implementation integrity 
will be supported.  Ask, 
“What are we going to 
do?” 

Is it working? 
Measure response to 
instruction/interventions by 
using data gathered from 
progress monitoring at 
agreed upon intervals to 
evaluate the effectiveness 
of the intervention plan 
based on the response to 
the intervention.  Progress 
monitoring data should 
directly reflect the targeted 
learning.  Ask, “Is it 
working? If not, how will 
the instruction/ 
intervention plan be 
adjusted to better support 
the learning?” Team 
discussion centers on how 
to maintain or better enable 
learning for the student(s). 

 
Problem Solving6      
A common mistake that schools often make it to assume the student learning problems exist primarily in the learner and 
underestimate the degree to which teacher instructional strategies, curriculum demands, and environmental influences impact the 
learner’s academic performance. The ICEL elements ensure that a full range of relevant explanations for student problems are 
examined.7 
 

Instruction:  How we teach what is being taught 

• Are best practices in instruction being delivered to all students? 

• Is instruction being delivered in sufficient amounts or as often as necessary? 

• Is the instruction being differentiated to meet the needs of the students? 
Consider: instructional techniques, presentation style, clarity of instruction, questioning, feedback techniques, clarity of 
instructions, lesson sequencing, variety of practice activities, etc. 

Curriculum:  What is being taught? 

• Are lesson plans in alignment with the appropriate core grade level standards/expectations? 

• Are the curricular materials being used with fidelity or as designed? 
Consider: sequencing of objectives, teaching methods, materials provided, difficulty, length, format, etc. 

Environment:  Context where learning is to occur 

• Do all staff and students know the school-wide behavioral expectations? 

• Are they being used consistently across all settings? 

• Are best practices in classroom management being utilized? 

• How is the environment impacting learning? 
Consider: peers, classroom expectation, classroom management, class size, distractions, physical arrangement of the 
room, etc. 

Learner: Characteristics intrinsic to the individual student 
**This is the last domain that is considered and is only addressed when the curriculum and instruction are found to be 
appropriate and the environment is accommodating. 
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• Are student accessing the available instruction? (e.g. attendance) 

• Are students actively engaged in classroom instruction? 
Consider: motivation, prerequisite skills, abilities, impairments, history of instruction, etc. 

 
One tool that schools can use to work efficiently and quickly to decide what relevant information to collect on academic 
performance is the ICEL/RIOT matrix.  The matrix is not itself a data collection instrument, but rather an organizing framework that 
can aid teams in exploratory problem-solving. 
 

                            
 
Resource:  ICEL/RIOT Matrix (pg. 15) 
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MULTI-TIERED SYSTEM OF SUPPORTS (MTSS) 
Problem Solving Data Team Process  

 

School Leadership Team 
Meetings 

 Teacher Data Team Meetings  Individual Problem solving Meetings 

     

Members: 

• Administration 

• Teacher Leaders 

 Possible Members: 

• Administration 

• Teachers 

• Content Coaches 

• ESE Resource 

• Guidance 

• Dean (if behavior related) 

 Possible Members: 

• Administration 

• Teacher 

• Content Coaches 

• ESE Resource 

• Guidance 

• School Psychologist 

• Parent 

• Dean (if behavior related) 

     

Purpose: 
Uses Tier 1 Core Data to track 
school-wide trends, student 
progress, map existing resources, 
determine staff development needs, 
and identify students exhibiting Early 
Warning Indicators (K-8)/Graduation 
At-Risk (9-12) 

 Purpose: 
Uses Tier 1 Data to determine core 
instructional and curricular effectiveness; 
monitors changes across assessment 
windows. 
 
Uses Tier 2 Data to determine 
intervention effectiveness, progress of 
individual students in interventions, 
monitors fidelity of interventions and 
consults with parents. 

 Purpose: 
Uses Tier 1 and Tier 2 Data for gaps in 
achievement, apply problem solving 
process, develop hypothesis, goal 
statements, Tier 3 interventions and 
consults with parents. 
 
Uses Tier 3 Data to determine 
intervention fidelity and success and 
consults with parents. 

     

Possible Actions: 

• Analyze and create actions to 
support instruction. 

• Analyze data to create School 
Improvement goals. 

• Analyze Early Warning Systems 
data to problem solve solutions. 

• Analyze discipline, attendance 
and grade point average data. 

• Evaluate effectiveness of school 
wide supports. 

• Professional discussion is 
focused on standards and 
positive actions for the school. 

• Create and implements a plan to 
ensure fidelity of instruction is 
occurring. 

• Regularly monitors the 
percentage of students 
designated as off track. 

 Possible Actions: 

• Determine Tier 1 or Tier 2 
differentiated instructional strategies. 

• Engages in the Problem Solving 
Model. 

• Plans for modification of instruction 
and interventions based on student 
needs. 

• Analyze formative assessments. 

• Documentation of the action steps 
within student records. 

• Gather student information, historical 
data, parent communication, multiple 
data sources. 

• Regularly monitors the progress of 
students designated as off track. 

 Possible Actions: 

• Design intensive intervention for 
individualized Tier 3 instruction. 

• Utilize data based decisions. 

• Engage in the Problem Solving 
Model. 

• Determine instructional strategies 
for Tier 3. 

• Determine possible screenings 
needed to gather additional 
information. 

• Creates and implements a plan to 
ensure fidelity of the strategies are 
occurring. 

• Documentation of the action steps 
and student response to 
intervention strategies within 
student records. 

Adapted from Brevard County 
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SECTION 6: TIER I INSTRUCTION AND SUPPORTS 
 
Tier I instruction, a key component of the MTSS framework, is the instruction offered to ALL students.  It is standards-based, on 
grade level, and centered on the core content required for mastery.  It is the responsibility of the classroom teacher. The impact of 
Tier I instruction should result in approximately 80% of the students achieving grade-level expectations.5 
 
Tier I instruction includes, but is not limited to, the following components: 

• Research-based, high-quality, general education instruction and support 

• Classroom data review and analysis to determine pacing and differentiated instruction needs; 

• Progress monitoring to assure that all students are making adequate progress towards grade-level expectations; 

• Differentiated instruction to target specific instructional needs of students (whole group, small group, partner, and/or one-
on-one); 

• School-wide and class behavioral expectations, systems, and positive reinforcement strategies that are taught through 
modeling and practice to assure student understanding and mastery; 

• Integration of Universal Design for Learning Principles; 

• On grade level standards-based instruction 
 
When students begin to struggle with academics or behavioral issues, the classroom teacher selects and implements one or more 
research-based strategies to assist those students.  This could include, but is not limited to, additional small group time, more 
targeted instruction during small group time, short term individualized assistance, more frequent conferencing for goal setting, 
checking work more frequently during independent work time, behavior modification strategies, etc.   
 
Universal Design for Learning (UDL) is a framework the provides guidelines that can help teachers proactively plan for the academic 
diversity present in classrooms.10 An UDL approach takes into account learner variability when considering goals, methods of 
instruction, assessments and materials. It can help to reduce barriers to learning and support high expectations for learning. 
 
Resource:  MTSS Tier I General Supplemental Supports and Strategies (pg. 22) 
Resource: Imperative Questions for Problem Solving: Tier 1: School-wide, Universal Supports (pg.35) 
Resource:  UDL Strategies (pg. 20) 
Resource: Guide and Checklists for a School Leader’s Walkthrough During Literacy Instruction (Grades 4-12)  
Resource:  MTSS Tier I, Tier II, and Tier III Behavior Strategies and Interventions (pg. 25) 
View Video:  MTSS: Universal Support 
 

SECTION 7: TIER II INTERVENTION AND SUPPORTS 
 
Tier II instruction is strategic and in addition to, not in place of, Tier I 
instruction.  The increasing intensity must narrow the focus to 
address the root cause of the learning and/or behavior problem. The 
delivery of Tier II instruction is focused on skills that pose a barrier 
to the acceleration of student learning.5 The problem solving 
process is used to develop evidence-based interventions to 
accelerate the development of those skills. 
 
The 4-Step Problem-Solving Model5 includes: 

Step 1:  Define, in objective and measurable terms, the goal 
to be attained (what is it we want the student to know and 
be able to do). 
Step 2: Identify possible reasons why the desired goal is not 
being attained. 
Step 3: Develop and implement a well-supported plan 
involving an evidence-based strategy to attain the goal. 
Step 4: Evaluate the effectiveness of the plan in relation to stated goals. 

 

http://sfinney.weebly.com/multi-tiered-intervention-mtss.html  

https://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2020018.pdf
https://www.youtube.com/watch?v=G7dEPyMgF44
http://sfinney.weebly.com/multi-tiered-intervention-mtss.html
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Tier II instruction includes, but is not limited to, the following components: 

• Standards-based instruction 

• Evidence based supplemental curriculum in addition to the core 

• Increased small group instruction 

• Strategic interventions with an emphasis on skill deficits or targeted behaviors 

• Increased progress monitoring 

• Integration of Universal Design for Learning Principles 
 

The goal is to intervene with the student proactively, so that the student can successfully meet and maintain grade level 
expectations resulting in the gradual fade of Tier II intervention(s). 
 
View Video: MTSS: Additional Support 
Resource: Imperative Questions for Problem Solving: Tier II: Supplemental Intervention and Supports (pg. 35) 
 
 
 

SECTION 8: TIER III INTERVENTION 
 
When a student’s achievement is multiple years below grade level or when a behavior concern, while managed, is not improving, 
the intensity of the intervention may increase to Tier III.  Tier III is the highest level of intervention and should be required for five or 
less percent of all students.  The delivery of Tier III instruction or intervention is focused on the skills that pose the greatest barrier to 
acceleration of student learning or student success.5 The intervention is developed using the four-step data-based problem-solving 
process.   
 
Distinctions between Tiers II and III: 

• Tier III instruction occurs in addition to Tiers I and II. 

• Tier III instruction occurs daily for a specified amount of time. 

• Tier III is delivered by a trained individual. 

• Tier III instruction must include face-to-face direct instruction. 

• More systematic instructional sequences are used 

• Tier III behavior interventions are individualized based on specific student need and function of behavior 

• Tier II behavior data is recorded weekly, Tier III behavior data is recorded daily 
 
Tier III instruction includes, but is not limited to, the following components: 

• Standards-based instruction 

• Data-driven instruction 

• Intensive interventions 

• Increase time and/or intensity 

• Adjusted group sizes 

• Individually designed instruction 

• Frequent progress monitoring 

• Universal Design for Learning Principles 
 
For Tier III progress monitoring, the program assessment is used to ensure the program is an effective means of intervention 
instruction.  This data informs the effectiveness of the program. Program assessments measures a mastery goal, one skill at a time in 
isolation, based on a succession of skills. For the PMP, a more standardized measure is needed. A CBM, curriculum-based 
measurement, is a general outcome measure. It allows you to track a student’s performance over time rather than the mastery of 
one skill. The program assessment and a more standardized measurement (CBM such as DIBELS or easyCBM) are important in the 
intervention process and can provide information to help guide instructional decisions.  For the PMP, the standardized measure is 
what should be recorded as the data points. 
 
The following information regarding CBMs can be found at: http://www.rtinetwork.org/learn/research/progress-monitoring-within-
a-rti-model. 

https://www.youtube.com/watch?v=NlC6vYU-IyU
https://nam11.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.rtinetwork.org%2Flearn%2Fresearch%2Fprogress-monitoring-within-a-rti-model&data=04%7C01%7CKingM%40santarosa.k12.fl.us%7C792faf22cd3d4785900e08d987629652%7C4451d2cdd9cf4901bd908b5962cdaf7e%7C0%7C0%7C637689679760007297%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=646we5%2BbpmuqrtopSdMrwOGh%2BmJ7lLRJ6zqEgKE4NRI%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.rtinetwork.org%2Flearn%2Fresearch%2Fprogress-monitoring-within-a-rti-model&data=04%7C01%7CKingM%40santarosa.k12.fl.us%7C792faf22cd3d4785900e08d987629652%7C4451d2cdd9cf4901bd908b5962cdaf7e%7C0%7C0%7C637689679760007297%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=646we5%2BbpmuqrtopSdMrwOGh%2BmJ7lLRJ6zqEgKE4NRI%3D&reserved=0
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To be effective, progress-monitoring measures must be available in alternate forms, comparable in difficulty and conceptualization, 
and representative of the performance desired at the end of the year (Fuchs, Compton, Fuchs et al., 2008). Measures that vary in 
difficulty and conceptualization over time could possibly produce inconsistent results that may be difficult to quantify and interpret.  
By using measures that have alternate forms and are comparable in difficulty and conceptualization, a teacher can use slope (e.g., 
academic performance across time) to quantify rate of learning (Fuchs & Fuchs, 2008). Slope can also be used to measure a 
student’s response to a specific instructional program, signaling a need for program adjustment when responsiveness is inadequate 
(Fuchs et al., 2008). 
CBM, one approach to progress monitoring, has the most well supported measures in the research base. According to Fuchs and 
Fuchs (2006), 

  

More than 200 empirical studies published in peer-review journals (a) provide evidence of CBM's reliability and validity for assessing 

the development of competence in reading, spelling, and mathematics and (b) document CBM's capacity to help teachers improve 

student outcomes at the elementary grades (p. 1). 

  
Findings of over 200 empirical studies indicate that CBM produces accurate, meaningful information about students’ academic levels 
and growth, is sensitive to student improvement, and when teachers use CBM to inform their instructional decisions, students 
achieve better (Fuchs & Fuchs, 2006). 
  
Many progress monitoring tools designed by intervention programs measure on mastery of a series of short-term instructional 
objectives or “mastery measurement.” According to Fuchs and Stecker, problems with mastery measurement include: 1) the 
hierarchy of skills is logical, not empirical; 2) assessment does not reflect maintenance or generalization; and 3) the measurement 
framework is highly associated with a set of instructional methods. CBM combats these problems by making no assumptions about 
instructional hierarchy for measurement, so it fits with any instructional approach and by incorporating automatic tests of retention 
and generalization.  
 
View Video: MTSS: Intensified Support 
Resource: Imperative Questions for Problem Solving: Tier III: Intensive Individualized Intervention and Support (pg. 35) 
 
 
 

SECTION 9: PROGRESS MONITORING 
 
Progress monitoring is used to assess student progress or performance regarding academics and behavior.  At Tier I, this is facilitated 
using universal screeners at specifically scheduled times of the year, including, but not limited to, baseline, mid-year, and end-of-
year.  At Tier II and Tier III, progress monitoring is used to assess student progress or performance in those areas in which a learning 
gap was identified through Tier 1 data analysis or state standardized assessments. For behavior, Tier I is facilitated through frequent 
team analysis of patterns or trends of behavior through classroom and school-wide discipline data.  Tier II and Tier III progress 
monitoring is used to assess specific student progress or targeted behavioral needs. Data collection should match the intensity of the 
instruction that is being provided. 
 

Problem-solving is not complete without intervention evaluation, 
evaluating the effectiveness of the intervention.  The goal is to 
answer the question: “Is the intervention working?” by reviewing 
the data collected. Consider the graph below.8 

 
 
  
Positive Response 

• Rate of growth matches or exceeds the benchmark line 

• Gap is closing 
Questionable Response 

https://www.youtube.com/watch?v=cyj4xeNsvv8
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• Rate of growth is parallel to benchmark line 

• Gap remains consistent, neither decreasing or increasing 
Poor Response 

• Rate of growth is flatter than the benchmark line 

• Gap continues to widen 
 
 
Potential Actions9: 
 
Positive: Under positive conditions, the current instruction/intervention may be continued with the same or increased goal.  
Alternatively, the current level of instruction/intervention may be faded gradually to determine whether the same level of 
intensity is necessary for student success. 
 
Questionable: The first question to be asked is one of intervention implementation fidelity:  “Was the intervention implemented 
as intended?”  If no, employ strategies to increase implementation integrity.  If yes, increase intensity of the current 
intervention for a short period of time and assess impact.  If rate improves, continue.  If rate does not improve, return to 
problem solving.   
 
Poor: When the response is poor, the same question of implementation fidelity is asked.  If no, employ strategies to increase 
implementation integrity.  If yes, consider the following questions: 

• Is the intervention aligned with the verified hypothesis, or are there other aligned interventions to consider? Does 
the current intervention need to change in regard to frequency, group size, or intensity? (Intervention Design) 

• Are there other hypotheses to consider? (Problem Analysis) 

• Was the problem identified correctly? (Problem Identification) 
 
Resource: NCII Intervention Intensification Strategy Checklist (pg.26) 
Resource:  SRC Strategies/Interventions and Progress Monitoring Tools (Reading and Math) (pg. 28) 
 

SECTION 10: MTSS FOR ENGLISH LANGUAGE LEARNERS 
 
ELL students should be given ample opportunity to adjust to a new language.  The language barrier should not be a catalyst for 
moving a student through the MTSS process.  The school’s ESOL Resource Teacher will assist classroom teachers in determining if an 
ELL needs to be a part of the MTSS process. 
  

• Just like ESE students, ELL students fit in the MTSS framework. 
 

• If an ELL student has a language barrier, regular assigned interventions most likely will not be valid in determining if a 
student is making academic progress.  Most likely, results will be based upon the language barrier. 

• The ESOL program is not a valid MTSS intervention and should not be included on an ELL student’s PMP.  The ESOL program 
is considered Tier 1 for ELLs.  Accommodations and modifications are a required part of their Tier 1 instruction.   

o For elementary ELLs, Imagine Learning is a part of their Tier 1 instruction even though it is used as Tier 2 
for other students. 

 

• An ELL student should not be placed in MTSS if the student’s language is the barrier.  
o ELL students should have ample time to minimize the language barrier and to show progress. 
o If it is determined that an ELL student is not making progress outside of the language barrier, then it is 

suggested that the student be provided additional interventions. 
 

• The ESOL Resource Teacher should be an integral part of an ELL student’s progress. 
o If a teacher feels an ELL is not making adequate progress, he/she needs to confer with the school's ESOL 

Resource Teacher.  The teacher would need to show evidence of the accommodations that have 
been implemented in instruction and assessment.  The ESOL Resource Teacher and teacher would 
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determine if other accommodations would be helpful, if the ELL plan needs updating, or if the student 
needs to enter the MTSS process.   

o Before moving a student through MTSS, the ESOL Resource Teacher should have input.  
o The ESOL Resource Teachers must be included in the MTSS meetings for ELL students 
o MTSS meetings that require parent invitation must also include invitations for the ELL Committee and 

conducted as such.  (Follow the guidelines for conducting ELL Committee Meetings in the ELL Committee 
Meeting section of this handbook.) 

 

• It is totally acceptable to open a PMP for ELL students who are struggling, however it is not required until it is determined 
that a student is not making adequate progress outside of the language barrier.  A PMP can provide a great resource for 
both the ESOL Resource Teacher and the classroom teacher to monitor progress of the student. 

 

 

SECTION 11: ROLES AND RESPONSIBILITIES 
 
Classroom Teacher 

• Administer universal screeners with fidelity 

• Participate in student data collection and analysis 

• Attend MTSS meetings to collaborate on and monitor students who are struggling 

• Provide core Tier I instruction with differentiation 

• Implement UDL strategies 

• May provide Tier II or III instruction if determined appropriate by the team (must be reading endorsed to provide Tier III 
reading instruction) 

• Provide feedback to MTSS team on student’s response to intervention 

• PMP….. 

• Create and implement a classroom management plan outlining the critical components of universal classroom supports 

• Implement Tier I, II, and III behavior interventions with fidelity 
 
Content Specialists 

• Attend MTSS meetings 

• Ensure teachers have been provided appropriate training on interventions, progress monitoring, differentiated instruction 

• Model effective Tier I and II strategies/interventions for teachers 

• Collect school-wide data for team to use in determining at-risk students 

• Provide guidance on curriculum, standards, and high quality instructional practices 

• Serve as a liaison for interventions related to ELA and mathematics, specifically when teachers need higher levels of support 
in delivery of interventions with fidelity 

 
Principal/Assistant Principal 

• Provide leadership for common vision 

• Facilitate the implementation of MTSS in the building 

• Provide or coordinate valuable and continuous professional development 

• Attend MTSS meetings to be active in the change process 

• Conduct classroom walk-throughs to monitor Tier I fidelity 

• Ensure adequate implementation of intervention support 

• Ensure a direct connection between MTSS and School Improvement Plan 

• Frequent analysis and sharing of school-wide school discipline data 
 
Dean/Administrator over Discipline/Behavior Coach 

• May be listed as ‘person responsible’ on intervention plans for students with frequent discipline incidents 

• Assist in writing and developing interventions plans (behavior MTSS) 

• Ensure bridge in MTSS interventions for students who re-enter from alternative schools 
 

Guidance Counselor/MTSS Coordinator 
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• Assist the administration in MTSS implementation 

• Schedule and attend MTSS meetings 

• Maintain log of students receiving interventions through MTSS 

• Pull data on what students are not being identified that need to be on radar.  

• Pull and shares data on what students in MTSS do not have intervention plans. 

• Work with MTSS team to ensure students who are referred through the MTSS referral list are addressed as soon as 
possible. 

 
School Psychologist 

• Provide guidance of special education and 504 law (including eligibility criteria) 

• Attend MTSS meetings for some students in Tier II and for all students in Tier III 

• Contribute expertise in data interpretation and analysis and progress monitoring 

• Collaborate with the team on effective instruction and specific interventions 

• Incorporate MTSS data when guiding a possible ESE referral and when making eligibility decisions 

• Collaborate within the school system, with families, and within community systems 
 
ESE Teacher 

• May provide Tier II or III intervention for ESE students (must be reading endorsed to provide Tier III reading instruction) 

• Provide Tier I support with the use of UDL strategies and differentiation for ESE students 
 

Social Worker 

• Assist in facilitating meetings that include high absenteeism/truancy 

• Assist in communication with parents who do not respond to the school’s attempts to contact 
 
ESOL teacher 

• Attend all MTSS meetings for identified ELLs 

• Provide guidance for curriculum supports and best practices for ESOL students 

• Serve as a liaison for instruction/interventions related to ESOL, specifically when teachers need higher levels of support in 
delivery of instruction/interventions with fidelity 

 
Parent 

• Collaborative partner 

• Provide relevant home/community information 

• Provide relevant medical/social information 

• Access appropriate community resources 
 
Interventionist 

• Provide effective Tier III (Tier II, if schedule allows) instruction to identified students 

• Must have reading endorsement to provide Tier 3 reading instruction 
 

SECTION 12: SRCSD MTSS FLOWCHARTS 
Santa Rosa County MTSS-Behavior Process: Initial Identification Flowchart (pg. 30) 
Beginning of the Year Decision Tree: Elementary Grades K-3 MTSS (pg. 32) 
Beginning of the Year Decision Tree: Elementary Grades 4-5 MTSS (pg. 33) 
Initial Placement Beginning of the Year Decision Tree (Middle/High School MTSS) (pg. 34) 

SECTION 13: SRCSD MTSS DISTRICT EXPECTATIONS 
Elementary Schools 
Middle Schools 

High Schools 
 

https://srcds-my.sharepoint.com/:w:/g/personal/patricks_santarosa_k12_fl_us/EWcREyzrtbVHvQtC0atagekBOeskOODCEMzEJOSP-3Vcuw?e=5Szz1g
https://srcds-my.sharepoint.com/:w:/g/personal/patricks_santarosa_k12_fl_us/EWcREyzrtbVHvQtC0atagekBOeskOODCEMzEJOSP-3Vcuw?e=5Szz1g
https://srcds-my.sharepoint.com/:w:/g/personal/patricks_santarosa_k12_fl_us/EeJx9iNmMChHsIVHsTt_btEBLMRlq4ljo_wYpehXcIJ2Bg?e=Ayklqz
https://srcds-my.sharepoint.com/:w:/g/personal/patricks_santarosa_k12_fl_us/EUUkfyg4LKBCvxYT-tcmkQ0BQ2ruQ9C198j4UJH777SfxA?e=uWAOMs
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SECTION 14: REFERENCES 
  1 http://florida-rti.org/gtips/index.html  
  2 http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1008/Sections/1008.25.html  
  3 https://www.flsenate.gov/Session/Bill/2017/7069/BillText/er/PDF  
  4 http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1001/Sections/1001.42.html  
  5 https://sss.usf.edu/resources/format/pdf/mtss_q_and_a.pdf  
  6 https://www.mayinstitute.org/presentation/L%20PBIS%202014%20-%20Kincaid%20-%20Databased%20Decision.pdf  
  7 https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf 
  8 Practitioner’s Guide to Curriculum-Based Evaluation in Reading pp 243-260 
  9 https://floridarti.usf.edu/resources/topic/overview_of_rti/GTIPS-R_Print/GTIPS-R_print.pdf  
10 https://ctrl.education.ufl.edu/wp-content/uploads/sites/5/2020/06/CTRL-TACTIC-UniversalDesign.pdf  
11 https://floridarti.usf.edu/resources/pl_modules/rti_e/6A_6_0331.pdf   
12 https://www.flsenate.gov/Session/Bill/2017/7069/BillText/er/PDF  
13 http://www.florida-rti.org/floridaMTSS/psp.htm 
 

SECTION 15: HELPFUL RESOURCES 
https://www.pbisworld.com/tier-1 (Tier I behavioral strategies) 
https://www.pbisworld.com/tier-2 (Tier II behavioral interventions) 
https://www.pbisworld.com/tier-3/ (Tier III behavioral interventions) 
https://docs.google.com/document/d/1Z3xaOibcXyK5IE55TeaFv64rskZLdi7_KSFwVLXRMYA/edit (Dental Analogy) 
https://tinyurl.com/bsrwa9nt (FLDOE Schoolwide Improvement Plan: Evidence-based Strategies) 
MTSS for All: Including Students with the Most Significant Cognitive Disabilities (umn.edu) (MTSS for All: Included Students with the 
Most Significant Cognitive Disabilities) 
 

Guiding Tools for Instructional Problem Solving (GTIPS), Third Edition 
PS/RtI Resources - LiveBinder (livebinders.com) 
 
The purpose of this guide is to assist districts and schools as they implement and support databased decision making using a 
systematic planning and problem-solving process at multiple levels of operation: school level, grade level (pre-kindergarten, 
elementary school, middle school, and high school), classroom level, student subgroup level, and individual student level.   
  
This guide aligns directly with Florida’s implementation of a Multi-Tiered System of Support using response to 
instruction/intervention data within a data-based problem-solving process in every school. As well, the stage is set for schools to 
approach instructional decisions from a broader context of quality instruction, intervention, and assessment to address learning, 
behavioral, and mental health outcomes for all students.   
  
Additionally, this guide addresses ways in which districts can assess the effectiveness of their core curricula and instruction, as well 
as interventions and, in turn, use such data in various decision-making processes for students. Data reflecting the effectiveness of 
core instruction and interventions are used to make instructional decisions for all students, not just those who may be struggling. 
Therefore, it is important that district and school leadership teams take an active role in examining curricular materials, instructional 
methodologies, the learning environment, and other practices across school settings to determine their impact on outcomes for 
students.   
  
The Florida Department of Education views a system comprised of multiple tiers of support as an avenue to continue to work 
collaboratively to significantly improve the way in which outcomes for all students enrolled in Florida schools are addressed. 
Because of this, a continuum of only the most effective instruction, intervention, and supports are efficiently and seamlessly 
delivered to all students.   
 
 
  

http://florida-rti.org/gtips/index.html
http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1008/Sections/1008.25.html
https://www.flsenate.gov/Session/Bill/2017/7069/BillText/er/PDF
http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&URL=1000-1099/1001/Sections/1001.42.html
https://sss.usf.edu/resources/format/pdf/mtss_q_and_a.pdf
https://www.mayinstitute.org/presentation/L%20PBIS%202014%20-%20Kincaid%20-%20Databased%20Decision.pdf
https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
https://link.springer.com/book/10.1007/978-1-4614-9360-0
https://floridarti.usf.edu/resources/topic/overview_of_rti/GTIPS-R_Print/GTIPS-R_print.pdf
https://ctrl.education.ufl.edu/wp-content/uploads/sites/5/2020/06/CTRL-TACTIC-UniversalDesign.pdf%2011
https://ctrl.education.ufl.edu/wp-content/uploads/sites/5/2020/06/CTRL-TACTIC-UniversalDesign.pdf%2011
https://ctrl.education.ufl.edu/wp-content/uploads/sites/5/2020/06/CTRL-TACTIC-UniversalDesign.pdf%2011
https://floridarti.usf.edu/resources/pl_modules/rti_e/6A_6_0331.pdf
https://www.flsenate.gov/Session/Bill/2017/7069/BillText/er/PDF
http://www.florida-rti.org/floridaMTSS/psp.htm
https://www.pbisworld.com/tier-1
https://www.pbisworld.com/tier-2
https://www.pbisworld.com/tier-3/
https://docs.google.com/document/d/1Z3xaOibcXyK5IE55TeaFv64rskZLdi7_KSFwVLXRMYA/edit
https://tinyurl.com/bsrwa9nt
https://nceo.umn.edu/docs/OnlinePubs/NCEOBriefMTSS.pdf#:~:text=MTSS%20for%20All:%20Including%20Students%20with%20the%20Most,and%20behavioral%20needs%20of%20all%20students.%20Unfortunately,%20students
https://www.livebinders.com/b/2785147?tabid=250b3e02-61fa-d7d4-f3b5-84767eb6cb50
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ICEL/RIOT MATRIX FOR PROBLEM SOLVING   

 
https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf 

https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
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ICEL/RIOT MATRIX FOR PROBLEM SOLVING   
 

 
https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf  
  

https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
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ICEL/RIOT MATRIX FOR PROBLEM SOLVING   

 
https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf 

https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
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ICEL/RIOT MATRIX FOR PROBLEM SOLVING   
 

 
https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf 
 
  

https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
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ICEL/RIOT MATRIX FOR PROBLEM SOLVING   
 

 
https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf 
 
  

https://floridarti.usf.edu/resources/pl_modules/intensive_interventions/days4&5/GeneralSession/ICEL%20RIOT%20Matrix.pdf
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UNIVERSAL DESIGN FOR LEARNING: STRATEGIES 
https://uen.instructure.com/courses/314069/pages/5-universal-design-for-learning-udl  
 

Representation Action and Expression Engagement 
Provide options for perception 

• Offer ways of customizing the 
display of information 

• Offer alternatives for auditory 
information 

• Offer alternatives for visual 
information 

Provide options for physical action 

• Vary the methods for response and 
navigation 

• Optimize access to tools and 
assistive technologies 
 

Provide options for recruiting interest 

• Optimize individual choice and 
autonomy 

• Optimize relevance, value, and 
authenticity 

• Minimize threats and distractions 

Provide options for language, 
mathematical expression, and symbols 

• Clarify vocabulary and symbols 

• Clarify syntax and structure 

• Support decoding of text, 
mathematical notation, and 
symbols 

• Promote understanding across 
languages 

• Illustrate through multiple media 

Provide options for expression and 
communication 

• Use multiple media for 
communication 

• Use multiple tools for construction 
and composition 

• Build fluencies with graduated 
levels of support for practice and 
performance 

Provide options for sustaining effort and 
persistence 

• Heighten salience of goals and 
objectives 

• Vary demands and resources to 
optimize challenge 

• Foster collaboration and 
community 

• Increase mastery-oriented 
feedback 

Provide options for comprehension 

• Activate or supply background 
knowledge 

• Highlight patterns, critical features, 
big ideas, and relationships 

• Guide information processing, 
visualization, and manipulation 

• Maximize transfer and 
generalization 

Provide options for executive functions 

• Guide appropriate goal-setting 

• Support planning and strategy 
development 

• Facilitate managing information 
and resources 

• Enhance capacity for monitoring 
progress 

Provide options for self-regulation 

• Promote expectations and beliefs 
that optimize motivation 

• Facilitate personal coping skills and 
strategies 

• Develop self-assessment and 
reflection 

https://uen.instructure.com/courses/314069/pages/5-universal-design-for-learning-udl
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ACRONYM REFERENCE 
 
BIP  Behavior Intervention Plan 
CBM  Curriculum Based Measurement 
ELL  English Language Learner 
EOC  End of Course Exam 
ESE  Exceptional Student Education  
ESOL  English Speakers of Other Languages 
EWS  Early Warning System 
FLKRS  Florida Kindergarten Readiness Screener 
FSA  Florida Standards Assessment  
MTSS  Multi-Tiered System of Supports 
ODR  Office Discipline Referral 
PBIS  Positive Behavioral Intervention and Supports 
PMP  Progress Monitoring Plan 
ROI  Rate of Improvement 
RtI  Response to Intervention 
TIP  Truancy Intervention Plan 
TMP  Truancy Monitoring Plan 
UDL  Universal Design for Learning 
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MTSS TIER 1 GENERAL SUPPLEMENTAL SUPPORTS AND STRATEGIES 
 

Universal Tier 1 Supplemental Supports & Strategies 

 
o Consistently communicate with parent/guardian o Provide extended time 
o Consistently reinforce procedures and routines o Provide prompts and cues 
o Decreased student – teacher ratio o Provide physical movement 
o Demonstrate an understanding of student’s interest and 

background 
o Preview/Review critical content 

o Provide clear learning goals and scales 
o Demonstrate an understanding of student’s learning needs 

and styles 
o Provide multiple means of engagement 
o Provide multiple means of expression 

o Demonstrate value and respect for students o Provide multiple means of representation 
o Demonstrate value and respect for student o Provide multiple opportunities to practice 
o Establish/maintain positive relationship and rapport with 

student 
o Provide peer support 

o Provide remediation with feedback  
o Provide flexible grouping o Provide sensory techniques 
o Implement scaffolding strategies o Provide sufficient “wait” or “think” time 
o Minimize environmental distractions o Review records and historical data 
o Move seat to optimal area o Use high rates of verbal praise and encouragement 
o Provide exemplars, models, and notes  

  

Academic Supplemental Strategies & Supports 
 
Comprehension Strategies Oral Language Strategies 

o Activating prior knowledge o Daily oral language activities 
o Analyzing text structure o Debate 
o Anchor charts o Model syntactic structure 
o Chunking text o Presentations 
o Comprehension monitoring o Opportunities for academic discourse 
o Concept maps o Scaffolds (sentence starters) 
o Discussion o Teach concept words 
o Generating and asking questions  
o Graphic organizers Phonemic Awareness Strategies 
o K-W-L o Alphabetic principles activities 
o Making connections o Blending and segmenting games 
o Making inferences o Elkonin Boxes 
o Making predictions based on prior knowledge or text 

evidence 
o Nursery Rhymes 
o Onset/Rime Games 

o Metacognition o Rhyming Games 
o Paraphrasing o Syllable Games 
o Question-Answer Relationships (QAR) o Word Study Games/Activities 
o Reciprocal teaching  
o Rereading Phonics Strategies 

o Retelling (simple to complex) o Alphabet activities 
o Summarizing o Blending and segmenting activities 
o Visualizing o Elkonin Boxes 
 o Movement and sound play 
 o Sound and picture match-up activities 
 o Use of letter tiles/manipulatives 
 o Word sorts 
 o Word study games/activities 
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Fluency Strategies Vocabulary Strategies 

o Audio-assisted reading o Cognate Awareness (ELL) 
o Choral reading o Concept maps 
o Echo reading o Contextual Analysis 
o Model or promote phrased reading o Frayer model 
o Model read aloud o Graphic organizers 
o Paired/partner reading o Modeled and shared reading 
o Readers theatre o Morphemic analysis 
o Repeated reading/timed repeated readings o Use of illustrations, descriptions, and examples 
o Shared reading o Use of visuals 
o Use of poetry o Word meaning sorts 

  

Writing Strategies  

o Anchor charts  
o Conferencing with students  
o Modeled writing practices  
o Open dialogue  
o Sentence starters  
o Shared/Interactive writing practices  
o Use of graphic organizers  
o Use of mentor texts  

  

General Mathematical Supplemental Strategies & Supports 
 
o Activate prior knowledge o Reduce number of task/problems 
o Highlight, circle, color, or code problems o Use pictures, illustration, and symbols to demonstrate 

understanding 
o Promote mental calculations o Use of anchor charts 
o Provide additional practice  o Use of manipulatives to demonstrate math concepts and 

solve problems 
o Provide corrective feedback o Use of math vocabulary charts 
o Provide opportunities to think aloud while working o Use of multiple problem-solving strategies 
o Provide flashcards o Use of structured peer-assisted learning activities 
o Provide graph paper o Use of visual representation of mathematical ideas 
o Provide graphic organizers o Use of manipulatives to demonstrate math concepts and 

solve problems o Provide visual aids, glossary, dictionary, or reference sheet 
o Reciprocal teaching  

  
Adapted from Broward County 
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MTSS TIER 1, TIER II, AND TIER III BEHAVIOR STRATEGIES AND INTERVENTIONS 
 

Universal Tier 1 Behavior Strategies 

 
Strategies  

o 1:1 conferencing with student o Redirection 
o Alternative modes of completing assignments o Sensory tools/box, stress balls, fidgets, Velcro, etc. 
o Alternative seating o Specific visual cues (ex. talk ticket, blurt beans, etc.) 
o Assign a peer mentor o Teaching and practicing conflict resolution skills 
o Break down assignments o Use of repeated practice, doing it again when the desired 

behavior is not demonstrated initially o Break down directions 
o Breaks from nonpreferred task o Use of timer (visual) 
o Breaks from physical movement o Visual schedule 
o Calming strategies (ex. belly breathing, deep breathing, 

count to ten, figure eight breathing, etc.) 
o Teaching and practicing “I” statements and empathetic 

speech 
o Clear and concise directions, repeated as needed, including 

a check for understanding 
o Structured organization system (ex. includes student 

planner, advanced organizer, color coded subject folders, 
etc.) o Defined individual workspace 

o Draw a picture or write in a journal o Whole class music 
o Ensuring student engagement through additional 

prompting, checks for understanding, and frequent calling 
on 

o Whole class positive reward system 

o Give choices of allowable options Consequences 
o Give student role, responsibility, class job, or scheduled 

errands 
o Change of environment/temporarily removed from setting 

or classroom 
o Have student repeat directions or expectations back o Call parent or send note home 
o Individualized, specific, and frequent praise o Card flip, color system, and/or level system 
o Noise reducing headphones o Clear, consistent, and predictable consequences 
o Nonverbal cues or signals o Logical consequences 
o Personal music (with headphones or at individual 

workspace) 
o Loss of privileges 

o Natural consequences 
o Planned ignoring of minor behaviors o Parent meeting 
o Planned, taught, and reinforced classroom routines and 

procedures 
o Office discipline referral and/or office discipline 

consequences 
o Positive parent contact, phone calls, notes home, etc. o Reflection sheet 
o Proximity control  
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Tier II Behavior Interventions 

  
o 1:1 conferencing o Positive behavior reward system/token system 
o 5 Point Emotional Regulation Scale o Restorative justice 
o Anxiety/sensory strategies (sensory box, fidgets, breathing 

exercises, etc.) 
o Ripple Effects 
o Self-monitoring system 

o Before/after school tutoring o Small group coping skills instruction 

o Calming/refocus area o Small group emotional regulation instruction 
o CDAC o Small group social skills instruction 
o Check in/check out o Social contract 
o Counseling/scheduled guidance meetings o Social stories 
o Environmental modifications o Social thinking techniques 
o Fast pass/designated area for de-escalation o Structured breaks 
o Level system o Technology based social emotional learning (SEL) 
o Mentoring (adult) o Visual cues/visual strategies 
o Mentoring (peer) o Visual schedules 
o Non-verbal cues and signals o Zones of regulation 
o Organizational tools  
o Pre-teaching expected/replacement behavior(s)  
o Reflection/refocus sheets  

  

Tier III Behavior Interventions  

  

o 1:1 direct instruction o Restorative justice 
o CDAC o Ripple Effects program 
o 5 Point Emotional Regulation Scale o Self-monitoring system 
o Anxiety/sensory strategies (sensory box, fidgets, breathing 

exercises, etc.) 
o Small group coping skills instruction 

o Small group emotional regulation instruction 
o Before/after school tutoring o Small group social skills instruction 
o Behavior contract o Social thinking techniques 
o Computer assisted instruction o Technology de-escalation techniques 
o Counseling/scheduled guidance meetings o Zones of Regulation 
o Crisis Plan  
o Daily behavior tracking (chart, form, etc.) **Contact district prior to use of the following Tier III behavior 

interventions: o Fast Pass/ designated area for de-escalation/structured 
breaks o **3:1 student ratio  

o Increased supervision o **Behavior Focus Classroom  
o Individual visual schedule/visual cues o **Behavior technician 
o Learning Strategies Class/Critical Thinking Class o **Modified day 
o Mentoring (adult) (more frequent than Tier II) o **Positive Behavior Intervention Plan 
o Non-verbal cues and signals o **Social Thinking Classroom  
o Positive behavior reward system (individualized)  
o Reflection/refocus system  
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INTERVENTION INTENSIFICATION STRATEGY 
CHECKLIST 

 
Use these ideas, as well as your own, to intensify interventions. For more information about intensifying interventions, 
check out our website, www.intensiveintervention.org. Before adapting or intensifying an intervention, always consider 
whether the current intervention program has been implemented with fidelity and for a sufficient amount of time.  
 

Strength: Teams can increase the strength of an intervention by focusing on strategies and attention given to other 
dimensions of the Taxonomy of Intervention Intensity.  

 
Dosage  
Increase opportunities for practice and corrective feedback.  

 Increase the length of intervention sessions.  

 Increase the number of intervention sessions per week. 

 Decrease the group size. 

 Increase the total number of sessions. 

 Decrease the heterogeneity of the groups (group students with similar performance levels). 

 Consider an intervention setting with fewer distractions. 

 Embed additional practice and feedback sessions throughout the day. 

 _____________________________________________________________________________ 

 
Alignment  

 Increase instructional time for the target skill.* 

 Supplement intervention with National Center on Intensive Intervention materials in reading, math, or behavior. 

 Focus on discrete skill instruction within the target skill.  

 _____________________________________________________________________________ 

 
Attention to Transfer 

 Align instructional routines and language with core instruction and the environment.  

 Preteach content.  

 Embed guided practice on target skills within core instruction and other environments. 

 Embed explicit opportunities in other settings to maintain skills acquired in the intervention.  

 Explicitly teach connections.  

 _____________________________________________________________________________ 

 

 

 

http://www.intensiveintervention.org/
https://intensiveintervention.org/taxonomy-intervention-intensity
https://intensiveintervention.org/intervention-resources/literacy-strategies
https://intensiveintervention.org/intervention-resources/mathematics-strategies-support-intensifying-interventions
https://intensiveintervention.org/intervention-resources/behavior-strategies-support-intensifying-interventions
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Comprehensiveness or Elements of Explicit Instruction 

 Use precise, simple language to teach key concepts or procedures.  

 When introducing a concept, provide worked examples and show the steps in writing. 

 Present a completed work example. Explain why a specific step is important and have the student complete that step and 

explain its significance. 

 Model new concepts with examples and “think aloud” as you work through steps.  

 Use explicit instruction and modeling with repetition to teach a concept or demonstrate the steps in a process.  

 Fade steps from examples, so that students gradually assume responsibility for completing more and more steps.  

 Once students can complete entire examples and explain their work, incorporate fluency-building activities to develop 

automaticity of skills.*  

 Once students can fluently produce correct work, move to a new concept. Provide ongoing practice opportunities to 

facilitate skill maintenance.* 

 Increase opportunities for student response and practice through unison choral responding, peer activities, and 

opportunities for the student to perform with adult feedback.* 

 Break academic or behavior tasks into smaller chunks or steps.  

 Provide concrete learning opportunities (including role play and use of manipulatives).  

 Have students explain new concepts, in their own words, incorporating the important terms you have taught. 

 Provide sufficient opportunities for independent practice with feedback.  

 Provide immediate and explicit error correction when mistakes are made, and have the student repeat the correct response 

before moving on. Offer repeated opportunities to correctly practice the step.* 

 Increase the frequency of error correction and corrective feedback across learning environments.* 

 _____________________________________________________________________________ 

Behavior, Engagement, and Motivation Support 
 Use a timer for intermittent reinforcement of on-task, appropriate behavior. 

 Provide differential reinforcement or change the schedule of reinforcement. 

 Create a motivation plan based on what you know about the student that provides frequent behavior feedback. 

 Use a report card for home communication. 

 Add a social skills group. 

 Combine or align academic and behavioral supports. 

 Convene a functional behavior assessment team to determine the function of the behavior. 

 Use group contingencies to promote on-task, appropriate behavior. 

 Use peer support to model and encourage desired behavior. 

 _____________________________________________________________________________ 

Other 
 Change to an interventionist with more expertise, such as a reading specialist, behavior specialist, social worker, or special 

education teacher, depending on the student’s needs.  

 Change the intervention to better meet the individual needs.  

 _____________________________________________________________________________ 

 
*These areas also are important to consider for dosage.  
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SRC: STRATEGIES/INTERVENTIONS AND PROGRESS MONTIORING TOOLS 
Reading 

                                        Strategies/Interventions                                                                            Progress Monitoring Tools 

Ti
er

 1
 

Before/After School Tutoring (K-12) 
Differentiated Small Group (K-12) 
Data Chat (K-12) 
UDL Strategies (K-12) 
Conferencing (K-12) 
Reflection/Tracking Sheet (K-12) 
Peer Tutoring (K-12) 
Saxon Phonics (K-5) 
**Freckle Reading (K-5) 
Academic Counseling (6-12) 
Mentoring (6-12) 
ESE Support Facilitator (6-12) 
Edgenuity (6-12) 
CTRR (6-12) 

PAST (K-12) 
Running Records (K-12) 
Rigby Level (K-12) 
STAR Early Literacy Screener (K-1) 
Freckle Reading Assessment (K-5) 
STAR Reading Screener (2-12) 
 

Ti
er

 2
 

Before/After School Tutoring (K-12) 
FLVS Structured Literacy Intervention (K-12) 
EET (Expanding Expression Tool for Writing) (K-12) 
UWF Mentor (K-5) 
**Lexia (K-5) 
**MindPlay (K-5) 
**Fast Forword (K-5) 
HMH Read and Respond (K-5) 
HMH Tabletop Lessons (K-5) 
HMH Word Studies (K-5) 
Read and Respond Interactive Journals (K-5) 
Structured Literacy Instruction: Close Read (K-5) 
Structured Literacy Instruction: Rigby Cards (K-5) 
Structured Literacy Instruction: Rigby Readers (K-5) 
**Freckle Reading-Targeted Skills Instruction (K-5) 
iReady (Social Thinking Class Only) (1-12) 
CTRR (6-12) 
Edgenuity (6-12) 
Tutor.com (9-12) 
USA Test Prep (9-12) 
Test Prep Materials (11-12) 
 
 
 
 
 
 
 
 
 
 
 
 

PAST (K-12) 
Running Records (K-12) 
STAR Custom Reading (K-12) 
EET-Expanding Expression Tool for Writing (K-12) 
Rigby Level (K-12) 
Letter/Sound ID (K-1) 
STAR Early Literacy Screener (K-1) 
easyCBM: Letter Names (K-1) 
easyCBM: Letter Sounds (K-1) 
easyCBM: Phoneme Segmenting (K-1) 
DIBELS-Phonemic Segmentation Fluency (K-1) 
DIBELS-Nonsense Word Fluency (K-3) 
DIBELS-Word Reading Fluency (K-3) 
easyCBM: Word Reading Fluency (K-3) 
Lexia (K-5) 
HMH Progress Monitoring Assessments (K-5) 
HMH Weekly Assessment-Comprehension (K-5) 
Freckle Reading Assessment (K-5) 
STAR CBM Reading (K-6) 
Fast Forword (K-6) 
Mindplay Virtual Reading Coach (K-8) 
DIBELS-Oral Reading Fluency (1-5) 
easyCBM: Passage Reading Fluency (1-8) 
STAR Reading Scale Score (2-12) 
DIBELS-Maze passages (2-5) 
easyCBM: Vocabulary (2-8) 
easyCBM: Multiple Choice Reading Comprehension (2-8) 
Savvas Selection Tests (6-12) 
Savvas Skill-based Assessments (6-12) 
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Ti
er

 3
 

FLVS Structured Literacy Intervention (K-12) 
Stepping Stones (Kg only) 
Learning Letter Names (K-1) 
95% Group-Phonological Awareness (K-1) 
Sound Partners (K-2) 
95% Group-Phonics/Basic (K-3) 
95% Group-Decoding (K-3) 
95% Group-Phonics Lesson Library (K-5) 
Leveled Literacy Intervention (K-5) 
SIPPS (K-5) 
**MindPlay (K-5) 
iReady (Social Thinking Class Only) (1-12) 
RAVE-O (2-5) 
95% Group-Comprehension (3-5) 
Heggerty Bridge the Gap (3-5) 
Phonics for Reading (3-5) 
Language Live (6-8) 
Edgenuity (6-12) 
iLit45 (7-10) 
USA Test Prep (9-12) 
 

PAST (K-12) 
STAR Custom Reading (K-12) 
Running Records (K-12) 
Letter/Sound ID (K-1) 
easyCBM: Letter Names (K-1) 
easyCBM: Letter Sounds (K-1) 
DIBELS-Phonemic Segmentation Fluency (K-1) 
easyCBM: Phoneme Segmenting (K-1) 
easyCBM: Word Reading Fluency (K-3) 
DIBELS-Nonsense Word Fluency (K-3) 
DIBELS-Word Reading Fluency (K-3) 
95% Group Progress Monitoring (K-5) 
SIPPS Progress Monitoring Assessment (K-5) 
STAR CBM Reading (K-6) 
Mindplay Virtual Reading Coach (K-8) 
DIBELS-Oral Reading Fluency (1-5) 
easyCBM: Passage Reading Fluency (1-8) 
easyCBM: Vocabulary (2-8) 
easyCBM: Multiple Choice Reading Comprehension (2-
8) 
DIBELS-Maze passages (2-5) 
Language Live Assessment (Grade 6 only) 
Language Live Text Training Unit Assessment (6-12) 
Language Live Word Training Unit Assessment (6-12) 
iLit Interactive Readers Assessment (6-12) 
iLit45 Assessment (7-10) 
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PMP STRATEGIES/INTERVENTIONS & PROGRESS MONITORING TOOLS (READING & MATH) 
Math 

Ti
er

 1
 

Differentiated Small Group (K-12) 
Before/After School Tutoring (K-12) 
Reflex Math-Fact Fluency (K-12) 
Companion Math Instructional Strategies (K-12) 
Reflection/Tracking Sheet (K-12) 
Tutor (K-12) 
Study Island (K-12) 
Freckle Math (K-12) 
Data Chat (K-12) 
UDL Strategies (K-12) 
Conferencing (K-12) 
Peer Tutoring (K-12) 
Saxon Math (K-5) 
Numeracy Initiative (K-8) 
Academic Counseling (6-12) 
Edgenuity (6-12) 
Mentoring (6-12) 
Freckle Algebra (8-12) 
 

Freckle Math Assessment (K-12) 
Saxon Math Written Assessments (K-5) 
STAR Math Screener (K-8) 
Numeracy Initiative Instrument (K-8) 
Math Focus Assessment Screener (1-8) 
Freckle Algebra Assessment (8-12) 
Algebra Focus Assessment Screener (8-12) 
Geometry Focus Assessment Screener (9-12) 

Ti
er

 2
 

Before/After School Tutoring (K-12) 
Companion Math Instructional Strategies (K-12) 
**Freckle Math (K-12) 
Peer Tutoring (K-12) 
Tutor (K-12) 
UWF Mentor (K-5) 
Saxon Math (K-5) 
Edmentum (K-5) 
Math 4 Today (K-5) 
iReady (K-5) 
Reflex Math (K-5) 
Do the Math (K-8) 
Numeracy Initiative (K-8) 
Envision Math (K-8) 
ALEKS (K-10) 
iReady (Social Thinking Class Only) (1-12) 
Math Nation (6-12) 
Edgenuity (6-12) 
**Freckle Algebra (8-12) 
Test Prep Materials (11-12) 
 

Accelerated Math (K-12) 
Freckle Math Assessment (K-12) 
easyCBM: Numbers and Operations (K-12) 
easyCBM: Geometry Measurement and Alg (K-12) 
STAR CBM Math (K-3) 
Saxon Math Written Assessments (K-5) 
iReady (K-5) 
Math 4 Today Written Assessments (K-5) 
Reflex Math (K-5) 
easyCBM: Geometry (K-5) 
easyCBM: Measurement (K-5) 
Do the Math Written Assessments (K-5) 
Envision Math (K-8) 
Numeracy Initiative Instrument (K-8) 
STAR Custom Math (K-8) 
STAR Math Screener (K-8) 
easyCBM: Numbers Operations and Alg (K-8) 
ALEKS Assessment (K-10) 
Math Focus Assessment Screener (1-8) 
easyCBM: Algebra (6-8) 
easyCBM: Number Operations and Ratios (6-8) 
easyCBM: Number Ops Alg and Geo (6-8) 
easyCBM: Measurement Geo and Alg (6-8) 
Freckle Algebra Assessment (8-12) 
Algebra Focus Assessment Screener (8-12) 
Geometry Focus Assessment Screener (9-12) 
 



  
 

32 | SRCSD MTSS Manual: March 2022 
 

Ti
er

 3
 

**Study Island (K-12) 
**Freckle Math (K-12) 
**Edmentum Exact Path (K-12) 
Envision Math (K-8) 
Numeracy Initiative (K-8) 
Do the Math (K-8) 
ALEKS (K-10) 
iReady (Social Thinking Class Only) (1-12) 
Edgenuity (6-12) 
Intensive/Dedicated Class (6-12) 
Math Nation (6-12) 
**Freckle Algebra (8-12) 
 
 
 
 
 

easyCBM: Geometry Measurement and Alg (K-12) 
easyCBM: Numbers and Operations (K-12) 
Study Island Assessment (K-12) 
Freckle Algebra Assessment (8-12) 
Freckle Math Assessment (K-12) 
STAR CBM Math (K-3) 
easyCBM: Geometry (K-5) 
easyCBM: Measurement (K-5) 
Do the Math Written Assessments (K-5) 
easyCBM: Numbers Operations and Alg (K-8) 
Numeracy Initiative Instrument (K-8) 
Numeracy Intervention Instrument (K-8) 
STAR Custom Math (K-8) 
Envision Math (K-8) 
ALEKS Assessment (K-10) 
easyCBM: Algebra (6-8) 
easyCBM: Number Operations and Ratios (6-8) 
easyCBM: Number Ops Alg and Geo (6-8) 
easyCBM: Measurement Geo and Alg (6-8) 
Math Nation Assessment (6-12) 
Edmentum Exact Path Assessment (6-12) 
Algebra Focus Assessment Screener (8-12) 
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**RESEARCH-BASED APPLICATIONS/PROGRAMS USAGE FIDELITY  

 
If using a research-based application/program instead of teacher instruction, the time allotted for the 
intervention must match the time that the research-based application/program designed for fidelity. 
 
PROGRAM/APPLICATION USAGE FIDELITY 

Freckle Math 
Freckle Algebra 

 
Grades K-2: 20 minutes daily 
Grades 3-5: 30 minutes daily 
Grades 6-9: 30 minutes daily 
 

https://help2.renaissance.com/US/PDF/freckle/FreckleUsageRecommendations.pdf 

Mindplay 

 
30 minutes/4 days a week 
 

https://mindplay.com/guarantee/ 

Fast Forword 

 
30 minutes/5 days a week 
 

https://help.scilearn.com/slchelp/MSL_Help/Content/SLP/About_FFW_protocols.htm 

Edmentum Exact Path 

 
90-150 minutes weekly 
 

https://www.edmentum.com/sites/edmentum.com/files/resource/media/Learning%20Design%20Brief_Exact%20Path%20Dosage.pdf 

Study Island 

 
30 minutes weekly 
 

https://www.edmentum.com/products/study-island 

Lexia Learning 

 
Grades K-3: 30-50 minutes weekly 
Grades 4-5: 40-70 minutes weekly 
 

https://help.lexialearning.com/s/article/Usage-Targets-in-Core5 
  

https://help2.renaissance.com/US/PDF/freckle/FreckleUsageRecommendations.pdf
https://mindplay.com/guarantee/
https://help.scilearn.com/slchelp/MSL_Help/Content/SLP/About_FFW_protocols.htm
https://www.edmentum.com/sites/edmentum.com/files/resource/media/Learning%20Design%20Brief_Exact%20Path%20Dosage.pdf
https://www.edmentum.com/products/study-island
https://help.lexialearning.com/s/article/Usage-Targets-in-Core5
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SANTA ROSA COUNTY MTSS-BEHAVIOR PROCESS: 

INITIAL IDENTIFICATION 
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BEGINNING OF THE YEAR DECISION TREE 

ELEMENTARY GRADES K-3 MTSS 
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BEGINNING OF THE YEAR DECISION TREE 

ELEMENTARY GRADES 4-5 MTSS 
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INITIAL PLACEMENT BEGINNING OF THE YEAR DECISION TREE 

MIDDLE/HIGH SCHOOL MTSS 
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IMPERATIVE QUESTIONS FOR PROBLEM SOLVING IN MTSS: 

Tier 1: School-wide, Universal Supports 
 
To what extent are all students provided with well-delivered, evidence-based learning supports that are effective for the desired 
outcomes?  How is this verified? 
 
What assessment tools or processes are used to identify student needs and the students’ response to learning supports provided? 
 
Are universal learning supports effective? 

• What percent of students are achieving standards/benchmark/behavioral expectations (approximately 80 percent or 
more)? 

• What percent of students in subgroups are achieving standards/benchmarks/behavioral expectations (approximately 80 
percent or more)? 

• When addressing an individual student’s needs, what percent of student in their subgroup are achieving 
benchmarks/standards/behavior expectations (approximately 80 percent)? 

 
If universal learning supports are not effective, 

• Are the school-wide learning supports appropriately matched to the needs of the students? 

• Are resources and assistance provided to educators for implementation fidelity? 
 

To what extent is the school-based leadership team engaged in Tier I level problem solving in order to increase the effectiveness of 

universal learning supports? 

How are parents and students involved or engaged in selecting and implementing universal learning supports? 

How do teams determine when student(s) will require supplemental and more intensive, individualized learning support? 

 

Tier II: Supplemental Interventions and Supports 
 
What specific supplemental learning supports are planned to improve the performance of students who need additional instruction 
and support in addition to and aligned with universal supports? 
 
Consider these six key components when planning supplemental interventions and supports: 

• Amount of additional academic-engaged time needed 

• Focus of the intervention and support 

• Specific instructional or behavioral learning support 

• Method and frequency of progress-monitoring assessments 

• Evidence of fidelity of implementation 

• Sufficiency of learning support 
 
How are the supplemental learning supports implemented and integrated into Tier I? 

• Academic-Engaged Time—How much more time is provided? 

• Curriculum/Program/Method—What is used? 

• Personnel—Who provides the learning support? Are the highest levels of expertise and skill matched to the students with 
the most significant needs?  How is assistance to educators provided to ensure fidelity of implementation? 

• Setting for learning supports—What is the setting for the learning supports? What will the learning supports take place and 
when? 

• Parents—How are the students’ parents involved or engaged in implementing the learning supports? 
 
How effective is the supplemental instruction for groups of students who need additional learning supports? 
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• What assessments are used for ongoing data collection aligned with universal learning supports so that impact on learning 
outcomes is measurable? 

• How frequently are data collected? How frequently are the data analyzed by the team? 

• How are the student’s parents engaged in the progress monitoring and analysis of student engagement, level of 
performance and rate of progress? 

• How does the team determine whether the learning support is effective? 

• If the learning support is ineffective (poor or questionable student response), how does the team monitor and assist with 
implementation fidelity? 

• How will the team determine if student(s) will require more intensive, individualized learning support? 
 

 

Tier III: Intensive Individualized Intervention and Support 
 
What specific intensive, individualized learning support is planned to improve the level of engagement and the rate of progress of 
the individual student in addition to and aligned with universal and supplemental learning supports? 
 
Consider these seven key components when planning individualized intervention and supports: 

• Amount of additional academic-engaged time needed 

• Reduction of group size 

• Narrowed focus of the learning support(s) 

• Specific instructional/behavioral strategies 

• Method and frequency of progress monitoring 

• Evidence of fidelity of implementation 

• Sufficiency of learning support 
 
How is the intensive, individualized learning support delivered? 

• Engaged time—How much more time is needed? 

• Curriculum/Program/Method—What does the student need? 

• Personnel—Who provides the learning support? Are the highest levels of expertise and skill matched to the students with 
the most significant needs?  How is assistance to educators provided to ensure fidelity of implementation? 

• Time and setting for instruction—What is the setting for the instruction? What will the learning supports take place and 
when? 

• Parents—How are the students’ parents involved or engaged in implementing the learning supports to increase the 
students’ level of engagement, performance and rate of progress? 

 
How effective is the intensive, individualized learning support for the student? 

• What assessments are used for ongoing data collection aligned with universal supports so that impact on learning 
outcomes is measurable? 

• How frequently are data collected? How frequently are they analyzed by the team? 

• How, and to what degree, are the student’s parents involved or engaged in the progress monitoring and analysis of the 
student’s engagement, level of performance and rate of progress? 

• How unique is the student’s response in comparison to peers? 

• How does the team determine whether the learning support is effective? 

• How does the team determine any necessary adjustments to the learning supports? 

• If the learning support is ineffective (poor or questionable student response), how does the team monitor and assist with 
implementation fidelity? 

• If the learning support is delivered with fidelity and is ineffective, how are decisions made to adjust the learning support 
design or delivery? 

 
http://florida-rti.org/gtips/content/chapter1/Imperative_Questions_ProblemSolving-MTSS.pdf  

 

  

http://florida-rti.org/gtips/content/chapter1/Imperative_Questions_ProblemSolving-MTSS.pdf
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FSA/EOC SCALE SCORES 
 

 
 
 

 

http://www.fldoe.org/core/fileparse.php/5663/urlt/UFSAReports2020.pdf  

http://www.fldoe.org/core/fileparse.php/5663/urlt/UFSAReports2020.pdf
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